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Writing is a complex task. It requires the coordination of fine motor skills cognitive skills, reflects the social and cultural patterns of the writer’s time and is also linguistically complex (Fisher, 2012; Myhill and Fisher, 2010).
While there is a greater amount more research into reading than writing (Myhill and Fisher, 2010), research evidence suggests that the following approaches can be effective in teaching writing in primary schools: 
· Teach pupils about how the writing process works 
· Teach pupils to follow this process in their own writing
· Teach pupils to write for a variety of purposes and audiences
· Set specific writing goals for pupils
· Teach pupils to become fluent with handwriting, spelling, and different types of sentence construction
· Ensure children write very regularly, even daily 
· Encourage children to see themselves as writers, working together as ‘an engaged community of writers’
· Give children diagnostic feedback on their writing, including clear steps to improve their written work
· Tailor teaching to meet the needs of their individual pupils as well as the whole class

Results from a review of international research into effective writing process carried out by Andrews et al. (2009) shows that certain conditions have to be in place for pupils to make effective progress in writing. These include: a writing process model in which students are encouraged to plan, draft, edit and revise their writing; some degree of cognitive reasoning training in addition to natural cognitive development; peer collaboration, thus modeling a dialogue that will become internal and constitute ‘thought’; and explicit explanations of the learning processes. Specific strategies include: planning; oral discussion explicit goals (including audiences) for writing; and teacher modeling of writing.

A study of children’s writing development between Year 5 and Year 6, conducted by Beard and Burrell (2010) suggests that an awareness of language is key, with children learning to make conscious choices about language features and ‘reading with a writer's alertness to technique.’
In a review of the Every Child a Writer programme, Fisher et al. (2011) present a number of findings about the teaching of writing collated from the study:
· The best writing samples came from lessons where teachers focused on meaning and communicative effect. 
· In most lessons more time was spent in whole class session than in individual writing. In the best lessons, this time was well spent using variety of talk and short burst writing activity. 
· The quality of guided writing varied. In the best lessons the guided session offered targeted instruction well matched to the needs of the pupils. Pupils were helped to write independently and were encouraged to make choices in composition and evaluate the impact of those choices. 
· In some cases teacher subject knowledge was weak, evidenced by a tendency to treat linguistic features as essentially good or bad rather than considering how effective they are in the context of the writing. 
· Scaffolding was used extensively by teachers. In some cases scaffolding appeared too strong or ‘supportive’ and may have been limiting student learning and creating over-dependence. 
· Lesson plans and the teacher feedback frequently focused on particular grammatical constructions such as connectives, verbs, adjectives, sentence starters etc. This was directly evident in the writing samples where pupils used these features in their texts but without necessarily using them effectively. 
· Teacher feedback often lacked focus on meaning and communicative effect. Thus, often the communicative purpose of the writing was lost, or subordinated to, the emphasis on grammatical features, making the writing task more of an exercise in demonstrating usage than act of communication. 

Research carried out by Santangelo and Olinghouse (2009), focusing on ‘struggling writers’, identified some key aspects of effective writing instruction to be:

· Teachers’ positive beliefs about writing
· Establishing and maintaining high expectations
· Attending to the physical environment of the classroom 
· Creating a collaborative community of writers, fostering a supportive climate
· Devoting significant time to writing instruction and practice 
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