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A Year 2 class are going to write a new letter to be included in a class version of The Jolly Postman by Janet and Allan Ahlberg. The class have read the book and talked excitedly about different types of letter that feature in the story. The teacher has set aside three lessons for the children to work through the writing process, thinking carefully about the demands of each stage. Her intention is for the whole class to move through the phases together, but with enough flexibility for children to work in a way that support them to produce the best writing they can. This is how two children in the class approach the phases.
Plan
The teacher asks the children to work with a partner to decide who their letter will be from and who it will be to. Shabir and Sian work together. Shabir decides he will write a letter from Robin Hood to the Wicked Witch asking her to stop taking frogs from the pond in the forest. Sian decides she’s going to write a letter from Sleeping Beauty to Goldilocks inviting her to a ‘waking up party’.
After sharing their ideas, the children are given a simple writing frame to jot down their ideas. This includes space for an address, a greeting and then some key ideas and key vocabulary choices. Shabir works through the frame carefully, responding to each prompt with a mixture of words, phrases and pictures to remind him what to write- just as the class have practised together in Y1 and Y2. He talks to the other children on his table to try and work out the tricky spelling of ‘endangered’. Sian is keen to get writing her letter, so she quickly jots down an address and the names of her characters. Then her hand goes up and she asks if she can start. Her teacher asks her a few questions to check that she has some ideas to write about and then allows her to begin.
At the end of the session, the teacher stops the children and shares some of their ideas- both for the letters and some of the key words and phrases they might choose to use. Children are welcome to borrow ideas from each other and some jot down new phrase onto their plans.
Draft
The next day, the children come in and begin to write their drafts. Most of the class (including Shabir and Sian) works independently, but a small group work with the teacher. Shabir writes the address and ‘Dear Wicked Witch’ and then begins writing his letter. As he goes, he ticks off each section of his plan once it is written. Meanwhile, Sian picks up where she left of yesterday, saying each sentence aloud under her breath before she writes it. When she comes to a word she isn’t entirely sure how to spell, she writes it as well as she can and then underlines it with a wavy line, so she knows to come back and check it later. This stops her from losing her flow and getting stuck on word, forgetting the rest of her sentence. Both children write on every other line so there is space for them to make changes later without the page becoming overly cluttered.
Sian finishes quickly and looks through her writing, trying to find any missing words or things that wouldn’t make sense to a reader. Shabir uses all of his writing time, using a rubber to make changes as he goes.
At the end of the 30-minute session, the teacher calls the children to the carpet. She puts a piece of writing by one of the children from her group under the visualiser and the class read it together, commenting on the elements they particularly like (a good line about the magic porridge pot overflowing ‘like a volcano’) and spotting a couple of small mistakes (including the wrong ‘too’).
Evaluate and edit
After the session, the teacher looks through the children’s work and jots some notes for feedback on a whole class feedback sheet. She identifies that many of the class are still not confident with using the progressive forms of verbs to show actions in progress, so she plans a short session looking at this.
The next day, the children come into class to find their draft letters on their tables. They join the teacher on the carpet for a short lesson looking at the progressive form of verbs. The teacher has created several examples of writing where the verb forms don’t quite capture what the writer is trying to say. She shares these on the whiteboard and the children help her to correct them (for example ‘I write to you’ is changed to ‘I am writing to you’). Then the children move to their tables to see if they can find any examples where they could make changes to the verb forms they’ve used to make things clearer. Several children manage this and the teacher stops everyone to share these with the class. The children then have fifteen minutes to work through their writing, correcting any errors they spot and making improvements or additions to their letters while the teacher works with a small group who need more support with this task. The children use blue pencils for this, so the teacher can see their changes. 

	Shabir spots an opportunity to add some more description to his letter (describing the frogs’ croaking as ‘deafning’). Sian works with the teacher to read through her work. Together they break some of her longer sentences (with clauses joined together with ‘and then’) into shorter sentences and then work to ensure that the sentences are correctly punctuated with full stops and capital letters.
At the end of the session, the children have an opportunity to share their letters with a partner, who offers some positive feedback and acts as a proof-reader to spot anything the writer has missed.
Redraft and publish
Not every piece of writing the class do is redrafted, but this time their letters are, ready to be included in a class book. Before the redrafting session, the teacher reads through the class’ writing, sorting it into three piles. The first is writing that children are ready to redraft. This group includes the children she has worked with, plus a group of children who produced writing that represents their best writing. A second pile is made of the work of children who need some brief written feedback. Here, the teacher works through, correcting key spellings and offering brief points for them to act on before they redraft. The third pile is a small pile of work that the teacher decides she will work with as they redraft. This includes two children who need support to write in complete sentences and two very confident writers who the teacher can challenge by modelling some more formal ways of phrasing their ideas and challenge them to make precise vocabulary choices.
The next lesson, Shabir and Sian begin redrafting onto special letter paper, taking care to reflect any changes or feedback into the final draft, as well as presenting their writing as carefully as they can. Once they are all finished, the letters are bound into a class book. The book is delivered to the Deputy Head, who pops into the class one afternoon to tell Y2 who much she enjoyed reading them. 



