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Ovenrview of the session

1 The relatiensi hetween reading fiuency: and reading
COmprenension

2. Vocabulan/instruction and s COnNECHoR 1o
[eading comprenension

3. Direct instruction| in comprenension strategies as a
MEeans eff Imprevinglieading comprenension




TRe mestinpeliant Reading Eirst geals:

1 Increase the penceniage: el students reading
aiv gradelevel*eachiyear at each grade level
fliem Kinderganen threughthirdiarade

2. IDECHEASE e PErcentage ol stidents Wit
Seroeus readingldifficulies; eachyear aeach
griade: level




e moest Important measures of
‘gracde level* preficiency in reading are
[ese thal assess a student's anility, te
comprenend the meaning of text




Helping students
acguire the ‘
SKIUS, d
knowledge, andl &
attiitees
equirearmon
PIOlICIERCY IR

comprehension.
Ofi text IS the ‘
MESL IMpolitant
goalioefreading
[nStiruction;
PERIOD.




VWhRatwe: kKnew: apeut the iactors that
affect reading cComprenension

PlofiCIent comprenension of text Is Infllenced by:

Accurate and fluent word reading skills

Oral language skills (vocabulary, linguistic comprehension)

Extent of conceptual and factual knowledge

Knowledge and skill in use of cognitive strategies to
Improve comprehension or repair it when it breaks down.

Reasoning and inferential skills

Motivation to understand and interest in task and
MEIEEIS




Wiat should comprenension insirtction e
IRStUCLIGN 0FZ - Mike Pressley,

1 ieachideceding skills

2. Encourage: ine develepment ol sightWords

3, each students o use Semantic context CUes o
evalliater'whetner decedings are: accuraie

. each vecabulan/ meanings
. Encoullage exiensive: reading

. feach selirregulated Use: efi cemprenension sirategies

Pressley, M. (2000). What sheuldicemprehension instructon he themsuuction oi? lin MEL. Kamil}
P.B.Mesenthal, P.D. Pearson;, & R. Barr (Eds.), Handbook off reading research (vVel. lIl; pp. 545—

s6d). Mahwah;, NJ: Erlbaum.




Text structure, vocabulary, Word recognition,

print style and font, vocabulary, background

discourse, genre, knowledge, strategy use,

motivating features inference-making abilities,
motivation

Text Reader

Comprehension

Context

Environment, purpose, social relations,
cultural norms, motivating features (e.qg.
school/classroom climate, families,
peers)




e rele o vecabulan/ hecemes increasingly.
Important as; Stldents pProgress Inscheol.

ElisSt Gliade
Voezglery = 20%

ORI = 60%  Sacond Grade
Voeziglery = 510%

ORF “ gl hindiGrade
Voeziglery = 36%

Seventn Grade ORE — 50%
— 0
Vocagillary = 50% Tenth Grade

ORI =806
Voezlglery = 52%

ORE = 32%




e most Widely accepted definiion e iiuenecy.

“Eluenecyis the anility to read text gquickiy/,
acelaely, andhWiti preper eEXpressien:

NatepallReading Panel

Eluenecy s the anility e read iext quickiy,
acelaely, andiwitirgeod
COMpPreERension




Presoedy/ IS atleast partially an index: of
COmMprenension...




IHoeWeVer, Bhecause It s difficult tormeasure
9O Prosedy ane comprenensien With a piel

iest onra lange scale,;

and because reading raie s strengly: comelaicd
With COmprenension.. ..

Viest states ave: Set thellr end-oi=year
[Argels, or BeRchmarks ior reading filency in
[ermsi ol eral reading raie - the RUmIBE: Of
WORES RER MIRULE that Can e readl Corecly

ORI a gradelevelpassacge




WhyAs reading raler sersuenaly
ielaied e reading

COMPreRension?




Scatterplot of FCAT Reading and Fluency: Third Grade
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Current researchiinireading development prevides
sUpportior Wwenwaysin whlch incdividual differences in
ieading fitency are: causally relaied e diifierences
aIMeNG Studentsiin reading cComprenension

EffiCIent, o auteomatic, Identifiication o Words
allews the' reader tio iocuUs more attention en' the
MEanIng o the pPassage

Comprenension PrecCesses themselves imay. calse
Individual differences Ineading rate. IThese
COMPrENERSIon! PrecesseSs Infilence Petn iuency
a0 COMPrenensien tasks.

Jenkins, J.R., EUChS; C.S;, vaniden Broek; P, Espin, €., & Dene;, S.1t. (2003).
Sources o individualfdiiferencesiin reading cemprenension andireading filency:
Journalleir Educatienal Psychology, 95, 719-729.




December, 3rd Grade
Correct word/minute=60
19th percentile

e Surprse: Party,

__ _WMyrdadihad hQﬁEb pIrthday 1ast Menta; Selmsm
(planned a hig surp for'him. She samlull I
the-party but that I hadlto keep the party a secet said |
couldnt tellfmy dad because: that Weuld speilithe surprse
IFhelped memierganize the guest Ist andhwrite tne
RVitatens: Iwas responsiblie o makingl surergsae Was

lcluded:. Iralspracdressead all the envelepes ansipmps ana
[etumn addresses on them




December, 3rd Grade
Correct word/minute=128
78t percentile

e Surprse: Party,

Iy, dad had hisiertieta birtheay last moenth; Semym
planned a big suiprise party fier him. She saoulaassist i
the party but that' I had ter keepithe: party a secsae saidl|
couldnt tellfmy dad because: that Weuld speilithe surprse

IFhelped memierganize the guest Ist andhwrite tne
RVitatens: Iwas responsiblie o makingl surergsae Was
lcluded:. Iralspracdressead all the envelepes ansipmps ana
[eturniaddresses en them




IHowW much filency (rate)rs enpeugiito

faciliiaie’ geed reading comprenension?




Scatterplot of FCAT Reading and Fluency: Third Grade
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HewW much filency (rate)rs enpeugiito
faciliiate geediieading comprenension?

DIBELS Benchmarks

1St Grade — 40/ Correct Wends: per minute
270 Glade- 90/ conrect Words per minute
3l Grade — 110 coriect Words per minute

How were these heEncChmanks, estanlisnecs?

heyiwere set empiacally atalevel thatinsured a
RIg prepability” (apprex. 60%) i SUCCESS 0N
MEeasures ofi reading comprehension




Relationship of
performance
evels on ORF
to other student
characteristics
3rd Grade

ORF level correlation with:

Vocabulary = .99
%FR lunch =-.97
%Minority = -.97
% ELL =-.96

A3 ORF

100-109
110-119
120-129
130-139
140-149
150-159
160-169
170-179
180-189
190-199
200+

Mean
PPVT

% Minority

% FRL

% ELL




0-9 10- 20- 30- 40- 50- 60- 70- 80- 90- 100-
19 29 39 49 59 69 79 89 99 109




iftarget e eralfreading fAuency Was) set at
the 40 percentilerandiabove; what would
e end-ei-yearr PeRchmarks: e?

DIBELS nerms H&IFnemms AlSWeR NeKmMS

ASWWPIM ASWPm ASWPm

91lWpm 7OWpm coWpm

1 1OWPm 96Wpem 102Wpm










VWhat are the pigldeas thav should guide our
Workterbulld reading fitency inyeung
children?

Readingl Eirst students needipewesiti instuction n
Sirategies ior accuratewerd identiicanon (phenemic
decoding) Infinst grade anadlextending Intier cemplex

skillsiin second grade.

Children must Beceme acclale readers as, a lirst step
ewWand hecoming flent readers.

Reading first studentsineed many oppeilnities 1o
acguire sight Werd representatiens: ior Righ iregueRcy,
RIgH UL WeNES — Werking 16 exXpand stldents:  Sight
Woravecanulan/~ as fast as pessible

SUpeniIsed, repeaied reading praciice Is Gne: eificient Way to
@eI IS = @Ifect SIghEWOorEF praciice o Ve Iew readers




VWhat are the pigldeas thav should guide our
Workterbulld reading fitency inyeung
children?

Reading Eirst students;should e encouraged toraitend to
meaning pralitnenreading assidnments

Encouraging students terread wWith presedy will leadl them| e
atlend termeaning

Enceuraging siudents e Check the aceuracy, el thelr
gdecoaingl atiempisiwithruRiamiliar Woerds 19y asking I el
Nl guess, makes; SEnse in the centext of the sentence will
leadi theni 1o atiend ter meaning.

REpPealed practiceln readingl e meaning SUppPoeris ine
gliewin e auitematic CompPreNEnsIon ProCESSES: WhRICH are
Imperantier el HUency and Comprenension




EEets new: i ter Vecanulan/: ..




e tepics to e disclssed

IEWRANIS the nattie ol the relatienshiprheiween
Vocahulan/and reading Comprenension?

2. Hew many Wores do children need tor knew:?
e instructional challenge ior Reading Eirst
SCNEOIS

3 What dorwe knew: iirem! research aneut the Pest
Ways 10 teachVocakulamn/2

2 AR Imporiant; Uniesolvedissue anoul efiective
aPpreaches o vocakulan/instructionin Reading
EIiSt SCh0IS




Some Definens; and adiStinciionNs. ...

\ecahulan/—knewiedge o Words and Werd
Meanings

Complications:

Orallvs. Witien
REceplive Vs, expressive

Breadin), Depti; ElUency,

Contusions:

Sight woerd vecabulan/ as infwerds students can
iecognize By signt

\VVocabulany as inwerds that students kKnew: the
MEeaning o




What s a sightwWoerd: 2

“SIghtWords are Words that readers have read
acceurately, on earer occasions: ey readl tne Weods by,
[EmemPernng hew they: read them: previeusiy. e ternm
Sightneicates that sight i the Werd activates; that Wore
I MEMBGRY, INCIUdING Infermatien abeut Its spelling,

prenunciauoen;, typicalirele N SEntENCES, andimeaning:
(Ehri, 1998)

= Sight off the woral activatesiis prenuneiaien and
Meaning i memeR/ Immediately Witheut any: SeunRding oui
el Blending required. Sight werds are read aswhele: URits
WIthr ne palSES PEWEER SeURAS™ (Ehr, 2002))




Levels of Word Knowledge
(Stahl, 2003)

| never saw It before

I've heard of it but | don’'t know what it
means

| recognize it In context—it has something
to do with...

| kKnow It.




A comment en the relatiensnip:...

‘Ol the nmany. compelling reasens; fier providing
Students withiinstruction te Bulld Vecanulan/, nene
ISTmere Impertant than the contrilkution of
Voecanulan/ knewledae tereading comprenension.
Indeed; ene of the mest endurnafindingsiin
ieading reseanchiis the extent terWhlch students:
Vocanulan/ knewledee relates to thelr reading
comprenension.”

Lehr, F., Osborn, J., Hiebert, E.H. (2004). Focus on Vocabulary, San
Francisco: Pacific Resources for Education and Learning.




Eremi the repoert of therNatienalr Reading
Panel...

.. reading comprenensioniis a cegnitive Process
that integrates complex skills and cannot ve
URdersieed Witheut examiningl the: chilcal role of

Vecabulan/leaming and instiiction andits
develepment...”




IHOW dEES Vecakulany/ contriblie torthe
acauisien ol eading coniprenension?

e ehvIeuSs Way — Knewing the meanings ol the Words: 1n
[ext IStnecessany e Understand the message heing
CORVEyed.

OIHEr prekakie; IeSs ehVIGUS WaYs —-

\/ecabulan/ Contrhpuies (o the develepment o PRGREMIC
AWareness (Metsala, 1998)

\/ocahulan/ contrnuies mere acecurate decoding of
WOorES WheSE prnted fiermniis: Uniamiliai (Ehr, 2002)

\ocanulan/contrpuies o reading fllency Pecalse it
IEa@s 1o mere accurale: rieading practice




e inmpact el Vecabulan/ Institclion 6n
ieading Conprenension

1. Stahlf & Ealeanks (1.985) epolit an effect size of
O 101 COMPrENENSIoN Bff PaSSagES) SPeCIiically,
CORLAINING Wedsi that Were tatight

2. ey alse repost an efiect size: o .50 1o efiects
O Standardized measures o reading
COMpPrenension.

EEfiects o Vecabulan/ institciion oneading
coOmprenensionin the pruman aradesiwill likely:
pe relatvely medest




e challenge o vecabllan/ Insiruclion
e Reading EiiSst SChenls

1 Blemilier (Z2005) ioundithal average sttldents Knew
about 6,000 root Words oy end oii 272 grade

2, SiUe
S, Sl

ents in

ents in

EWeSt Ui

EWeSt Ui

e knew aneut 4,000wWaoerds

e enter kinderganen

keWInG Between 2000 and 2500 Werds; Se must
learmn 350016/ 4000 Werds| o) Clese the gap:

45 Curently; Iowest guartierstueentsyiean aneui500-
600NWeKES a Veal

5, Viust adad anether 500 Werds a year toreven
appPreacih closing the gap:




e challenge o vecabllan/ Insiruclion
e Reading EiiSst SChenls

e have a useiuliimpact enVecanulan/ grewin, an
nterventien Wweuldineed 1oradd several undred oot
Wordimeanings peryveal IS Is consideranly more
MEaNINGSs tham are presently addressed nrclassreem
pPregamS:

“Unlilf schoels are prepared e emphasize Vocanuianm/
acguisitien, especially in the prnan/ grades, Iess
advaniaged childrenwillfcontinUe: ier se handicapped
even i they master readingwiitien woerds:.

Biemiller, A. & Boote, C. (2006). An effective method for building meaning
vocabulary in primary grades. Journal of Educational Psychology, 98, 44-
62.




VWhat denwe KReW: rem researchralvout the hest
Ways 16 ieacih Vocanulamn/2

Pliman/ cenclusions iiemiepori ei NRE (Z000)

15 Vecabulan/sheuldihe aughtheth directly andindirectiy;

2. Repetion and multiple’ expesures te Vecanulan/ Items
alieNmperant

3. Learninalin richicontexis IS valtanle ior vecanuian/
leaming

45V ecabulan/leaming should entail active engagementin
leaiming| tasks

5. Dependence en a single voecabulian nstructienal
methed Willfet resultinreptimalfiearming




Conclusions firem: Stahliand Ealianks meta-
aialysis acressigrades

\Via[or concllsIons:

11

VIEtheES denialways have the same Inmpact enreading
COMPrenension as they: de)en PerHernance 6 a
Vocakulan/meastre

. Metheds that previde a halance: off defintienal

Infermatien and experence Witiwerds Inmuluple
CORIEXIS| pPrevide: a consistently/ stienae Inpact en beih
Vocakulan/aned cemprenension PEoHMance

. [DEeplnl el Precessing did net IMPaCE PEeHMNaARCE 61/

Vocanulan/tests, bl didieiect generalization e reading
COMpPrehension




Conclusions firem: Stahliand Ealianks meta-
aialysis acressigrades

Vialor conclusions (Cont):

A, Ameunt eff imerdevoeied e nstiticlion ol each Word had
MUCHIESS Glf AN IMPACH G PEreMance on Vecallsulany
lestsithan eneading cComprenension;, Where it Was
Significant.

5. Vetheds that previde: enly definitional inicrmaten anoui
WENdS dernel produce a relianienmpact on
COMpPrehensien=—nor dermetheds that previde eniy ene
O W) EXPOSUNESI 1eWOoEASHIN Context.




Current research indicates that the kinaef
Vecakulan/nstriction thatls mest Ikely e
Rave aniimpact on reading Comprenension
INVBIVES:

Providing beth definiieonal iniocrmatien aheui WeeSs
and experience acecessing thelr meaning in multiple

CONEXLS

lletallameunt e timerspent leaming Weies hasian
Impact onl reading Comprenension — More exposures
ARErR than ieWer,

ISt alse helpitlterrequire sttdents; e actively Work
Withiwerds, USE N SERIENCES, Iredefine; classiiy, elc.




e curenty unresolved Issue:

Eer Ve yeungchilaren (K=2) witaHimiteaivecanuian
(leettemrauartie); ISHE e io teach many Welid
MEeanInGgs BiIENY, or a feW Wores mene Intensively?

REMEMBES, VOURg pPoek children enter Scheols Witk
vocanulanes supstantially smaller thanrthelr midaie=
ClASSI PEESS

Studentsiwithr smaller vocahularnes have more
difficulties learning Word meanings frem centext than
students with larger vecanulares

PooFsiudents have a venylage werd knewieege gap
1G] GVErCOmMENFthey, are e e preparediior reading
comprehension in 3¢ grade and later.




Backgeund fierran extended research example:

ifyoeung children are intreduced! e many Word
meanings: brefiy in K=2, can they use taisiinital
knewledge: tertrner vuldhwoerd knewiedge tareugh
ieading?

e concept oifast mapping: (Can/, 1976)
DIrEct, Brielhi explanation el Mmeaning can estanlisi
N2l fast mapping: el meaning

Asiiniially: mappediwords are encolntered N ether
COntexts, thelr meaning Is extended and decpened.




Practical implications....

iF44% el tatight Words areleamed, teracguire 400
REW Wedimeanings; 1000Weuld need e e tavgit:
This Is 25 per week:

Biemiller & Booie recommend teaching many Wores
PHENY N K-2 fol three [easons:

Diiferent chilaren knew: different meanings

IRiralfexplicit ieamingl may. allevw students e extend
Wonerknewledge as they enceunter tatughtwoerds in
OUNEr contexts — profit fifem| centext

Oer metheds, INVeIVInG More IRtensive: Instrlctioen,
do et Begin teraddress the'size of the gap




Q@UESHIGNAS! O fUther rESearch. ..

VWhatWwerdsishould e Aaughtin grades K=312

Can highates e Werd earming e sustained over
ime?

IDEES DPrE teaching of large numiers o word
MEanings Inrprman/ grades preduce: ncreased
ieading comprenension in grades stand 42

VWhat are the Pest metneds eff Vocalulan
INStrUction oK Stldents el different ages: and
anilies?

Wiat are the Best Ways te measure: Vecanulan
gleWin2




ARIGVERNIEW im0l IeRICS) 10] Ve COVEEd

1 The relatiensi hetween reading fiuency: and reading
COmprenension

2. Vocabulan/instruction and s COnNECHoN 1o
[eading comprenension

3. DIrect Instruction 1N Conpreiension strategies as a
Means e Imprevinglieading comprenension




Pefinitiens o Reading Comprehiension

‘nientonaliininking durngWhlch meaning s
consiructied throtigh Interactiens eiween iexts anad
feader.” Durkin (1993)

‘Uhe constiiiclion ef the meaning or aWitien text
treugh a reciprocalliniercnanage off ideas Peiween the

ieader anadithe message inra paricliaiftext. Harris &
IHedges, 1995

MEaning aisestirem the active; delikeraie
ININKING PHECESSES Feaders engadge in as they,
ferelof




Pefinitiens o Reading Comprehiension

Sald CORCISElV:
‘reading comprenensioniis thinking guideat oy prnt:
Periettr 1995

Sald ot s concisely: but moere compleiely:

e precess ol simulianesusly extracting and
CORSHUCHNG Meaning throtgh interaction and
Invelvement With wWiitten language: It cenRsists of tharee
elements: the reader; the text, and the actiVity or
pPUIrPeSE: for reading”  RandlReading Study Group), 2002




SUmman;: a lesearch-ased View of
ieading Conprenension

Reading comprehensioninyvelvVessactve menial et
10) CoRSUCT meaning

G0ed readersiuse proer knewiedge, infermaten in
[ext; andithinking/reaseniing PreCESSES 10
construct new knewledge andl tnderstanding

Sl &




EVidence ior InSructon 1N Comprenension
Strategies Comes; fifem three seurces:

1 Preficient readers moniter thelr comprenension
mere actvely anadl efiectively: thaniless, proficient
ieaders

2. Proficient reacers are morelikely 1o Use: a Varety of
active: cognitive: strategies tor ennance: thelr
comprenhension andiepair it When It Breaks dewn

3. EXplicitipstruction aleng With suppoeried, scaficlded
practice in the Use o comprenension strategies
Produces ImpieVeEMERLS IR eading comprenension
I eI YeURnger and elder students




What Geed Readers Do \Whenriney: Reaad:

AWhat they feundiwas that geed readers

ACHIeVve comprenension Recalse they. are anle 1o
USE cerlainprocedlres — lakneled conmprehension
Stialegies by the reseanchers—1lo relate ideasiin a
[ext tenwnat they aliready Knew,; e Keep) irack: of
RewW WellTthey ares tRderstandingwihat they. read;
and; Whentinderstancding preaks dewn, te Identiy,
Whatis causingl the: pronlent andrnew i) oVEceme
Ii.” (Lehr & Osherine, 2006)




Ereomithe Report efithe Natenal Reading
Panel:

e idea hennd explicitinstruclion of text
COMPRENERSION!IS thal comprenension can e
Impreved by teaching Siudenis ie USe SRECITC
cognilve stralegies el loreason siraiegically,

WHENR they Enceunter DaErs 10)Comprehension
WheR ieading.” (NRR; 2000j,p. 4-39),

‘Reading instiction s efiectiverin stmulating
student comprehension anllities e the extent
that i stimulates students te PreCESsS| iexis as
000 rEadEers . (Pressley, 2000) p. 545)




VWhat are reacing Conprenension
Slalegies?

Comprenension strategies; are specliic preceduies
children canr use te help them:

1 hecome awane o new well they are
comprenending text as the read

2) Improve thelr understaneingandleaming
fiien text

sGEenerating questions
*USIng backgretnd knewledege ter make predictiens

sConsiructing visual representatons
SUMMmanzing




What derwe Knew irem| riesearch aneut the ImPact of
directly teaching| reading comprenension strategies?
he review of therNatienalfReadingl Panel(2000)

1 ldentiiied 16; calegeies of: strategy Instrtcuon, Witha! 7
RaVIRg i SCIERUTIC asis o) cencllding they,
Impreve comprehensionin nermal readers

Comprenension meniternng  Generally,much stronger
Coeperatve leamingr: evidence for specific learning
Graphic organiZers OnExpermentertesisand

Q@UEstion ansSWeRng omIEXtead I the
QUEstion generation experment —Iessievidence

Stoy structure L(:;ggggrslézdaaoenagres of
SUummarization

ieading comprenension




ARNmperiant catltionan/ neiefiem aleading
COMpPrenension researcher

e most pewerul demoenstratiens, o the Impact o
comprenension strategies Instruction have come
iemistiudies that have deeply taught 2 small
[EpEeltiolre o cemprenension strategies, over: time

\We'shoeuld net assume: that efiective compreaension
Strategy/ Instruction invelves teaching allfthe
strategies onsemelist (Fhe: NRP s or ether)

Pressley, M. (2006). What the future of reading research could be. Presented at
meetings of the International Reading Association. April, 2006.




What derwe Knew irem| riesearch aneut the ImPact of
directly teaching| reading comprenension strategies?
he review of therNatienalfReadingl Panel(2000)

““Ihe major preblem facing the teaching
ef readingl cemprenension strategiesiis

that eiiimplementatieon IR the
classroem by leachers Ina natural
[eadingl context Withrreaders; el Vaneus
levels™. . .NRP, 2000, 4-47




Oer comments on the challenge: of providing
efiective professienalldevelepment fier teachers in this
dli€a. (Pressley, 2006)

LIS time 16 de SEME SENoUS rEsearch e NeW 16
GEVvelop teacChersiWne) can: provide Compreiension
Sirategies Instruction thalk dees produce sildentis Wio
Ieaiiiier Use and doruse the sirategies inla seli-regulaed
fashionk

| SlISpect that' suceessiuli professional develepmentis
geinglie reguire atleasiia schenl year. SUch
prejessional developmentwilfreguire developing
Moedeling, explanatien; anad scaleldinglskillsin
leachers, as welllasia commitment te teachanae
ERcoliage comprenension strategies Use: eveny day.




IHeW: can We: cllgiculanze nighr gualiny instrictioniin
e seli-reguiated Use: off Conprenension sirategies?

e concept ol halanced* comprelensieninsitcion:
Both expliciiinsirttcion and modeling, anadlois eiitime ior

acitial reading, Wiiting, and discUsSsIon of (EXL: (Duke &
Pearsen, 2002)

Chtical Elements

. An explicit description of the strategy and when and how it
should be used.

. Teacher and/or student modeling of the strategy in action

. Collaborative use of the strategy in action to construct
meaning of text.

. Guided practice using the strategy with gradual release of
responsibility — scaffolding by the teacher

. Independent use of the strategy




IHeW: can We: cllgiculanze nighr gualiny instrictioniin
e seli-reguiated Use: off Conprenension sirategies?

ihelanger classroom context (desiraple elements)

. Lots of time spent actually reading

. Experience reading real text for real reasons — have a
purpose for the reading

. Experience reading the range of genres that we wish
students to comprehend

. An environment rich in vocabulary and concept development
through reading, experience, and, above all, discussion of
words and their meanings

. Lots of time spent writing texts for others to comprehend

. An environment rich in high-quality talk about text
(Erem Duke & Pearsen, 2002)




IHeW: can We: cllgiculanze nighr gualiny instrictioniin
e seli-reguiated Use: off Conprenension sirategies?

Oiher teaching considerations

1. Using well-suited texts

2. Concern with student motivation

3. Ongoing assessment

Can the child ask a meaningful question about a passage
just read?

Does the child’s story recall include information organized
by story grammar?

Can the child summarize a paragraph briefly?




A Second exiended research example: Concepl
OrnientedReading lnstructon with 3° grade: students

llhe Goeall Creale a methoedieiilmproving lieracy
skilisrtRatisTRighly engaaging and emecuvenn
estanlishing Use of comprenension strategies e
INcrease reading comprenension

Premise: - motivated stueents; usually Want i@
Understand text content fitlly and therefone,
Precess Infermatien deeply. Asihey read
flieguentiy witn these cognitive pulpoeseEs,
metivated studentsigainiin reading
Comprenensien proficiency:” (Guthre et all, 2004, p. 408)




EeUIF PHRCIPIES O Clrealing engaged
ieaders

> \Whenicenieni geals are: preminent In reading;
Students fecls en ganing meaning, puilding
knewledge;, andtunderstanding deeply, rathertaan
O skills;anarewands. .. meaningitliconcepiual
content In readinalinstituclioRInCrEASES MoLVAalon
ior reading andiiext comprenension

» Alierding students chBICES 6fi teXLS, FrESPONSES), O
partners durnglinsiruction;. Choice leads o
WRENShIP and Righer metivation




EeUIF PHRCIPIES O Clrealing engaged
[eaders (cont:)

> Have an ablundance: of Intelesiing exis availanie
at therght reading level fier eveny student.
Siudents more readily read text taey. can reaad
Huently:

> Allew stuidents the epperitiRity e Welik
collalkerauvely withramplée eppeitRities ol
dISCUSSIoN, qUESHeRING, ane sharnng




e Useltiness el HERRSiucon N
comprenensien strategies: Willinghan, 2006

Teaching reading comprehension strategies to students is
one way that we teach them that the main purpose of reading
IS to understand the author’'s message.

In order to generate useful questions, make summaries,
check the accuracy of predictions, create story maps,
students must actively think about the meaning of text

Students can learn comprehension strategies relatively
quickly, but it is extended practice over time in reading for
meaning that actually improves general comprehension.
Comprehension strategies help to remind students that the
goal of reading is making sense of text




OEr preomising Sirategies and praciices

1. Increasing the amount of time spent in discussion
focused on constructing the meaning of text




e role off diISCUSSIoN IR pPremeiing
COmplehension

DURg diISCUSSIeENS, Students can e directly led 1o
engage in theughtitlrfanalysis el text I wWays that
SUppRort thelF comprenensien When they: are reading
O tAEIr GWNI (Beck & Mcikeown), 2006), .

Ilcreasing the ameunt eirRighraguality, disclssIon; of
ieading content s alse ireguently cited as;a Way/ o
INCreasing engagementin reading andireading

PaSed assIgNIMERTS (Guthrie & Humenick, 2004);




Charactenstics ol effecuve discussions

apPpPreaches that emphasized critical analysis of Xt oF
thatnvelvedidiscussion (ernnerteacheried or student
IEd)) Gl SPECIfIC GUESTHIBRS abeUr texi imeaning had the
MESTH CORSIStENN POSItVE EffeCt oneading
COMPrenension GULCeMES Murphy & Edwards, 2005)

Ceading students IR discussieRiwhlle they ane reading
[ext may/ e more: efiective than discUssing text anter

Students have read It er thelr GWN (Sandora, Beck, & Mcikeown)
ielefe)




OEr preomising Sirategies and praciices

1.

IRcreasing the amoeunt el time Spent N diISCUSSIen
lecUSEd ORI constilcNG themeaning ol text

. lIRcreasing the Use ol expesitony text in reading

assignments;fier students infgrades 1-3.

Based onlyPeLESIS thal, “EXPeence Wikl one type of
iextwillfnelprehidren hecome geod readers or Wiiler: of
tRat type o text Ut net ol Seme: Gther type of text.”
(Palinesar & Duke; 2004)
Childrenicurrently recenve very lite exposure io
InfermateRal text I eary prman/ grades=—particularyin
oW SES Schienls
Tlhere s seme Peginning evidence: that Inclusion; el mere
Infermational text deesy not kil eanly reading acauisition;
aiid can| promeie growin o centent knewledge and
leacher attention tervecahulan/and Comprenension




The Big ldeas: Eluency.

Eluency (readinglraie) s causally relaied o reading
COmprenension

Reading rate Is alse comelaled Wit complienensien ecalse
Ol IS correlanoRwithiether things (Vocabulan/, SES, ELL
status)| that Ifllence Perormance 6nl ConmprenensIon tests

Stldents sucecessiul on reading cemprenension tests actually,
can have wWidely vaning reading raes

IHelping studentsiheceme more fiuent readerswill definitely
IMpreve thelr cemprenension—nut te: get maximuim| effects,
Werneed 10 6o Giier things that have animpact Rvaianies
Ikevecanulany, USe o active comprenension strategies; eic.




e Big ldeas: Vocanuian

IRdividualidifferencesiin vecalnulan/ are definiely relaied o
differences N PErorance ORI testS ol reading CompreNension

e mestk efliective metheds eff teaching Vecanulamn/se that i
INfIUENCES) readingl comprenension Invoelve a halance of
definuenal infiermatien; andl epeaied exposire eNWeKASHN
multiple contexis;

Vecabulan/ mstrtction; By IiSelifcan e eEXpectied ier have a
MEEESH IMpPACE GN COmpPrenension

Jjeraddress the large differences invecanulan/ size
assoeciated withrdifferences I SES; We: alse iave o empley
MEeASs that previderatleast krelinstction n thermeaning
Off Many Words

We must finedway/siier deveie more tine: te) Vocanulan/ insirucion
ifWerare o clese the SES relatedlachievement gap:




e Big ldeas: Reading Comprenension Strategies

1. Teaching comprehension strategies to students is a way of
helping them learn to think more deeply about the meaning
of text.

2. We should focus on teaching a small repertoire of
strategies, and then provide many opportunities for
students to use the strategies while reading interesting text
that they want to understand.

3, Providing opportuRiies o students torhave Righ guaiity;
discuUsSIoNS akeul the meaningl el text IS ani mperiant pali
el ISR N eading cComprenension

4L ncreasing epperitnities ier sildents to read Interesting
EXPESIIeR/ ext may. e very nelpitiin prepaing taemior
the demands eff Understanading mere cemplex text in third
gliade and aiter:
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