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	Summary of Key Points

	International study in 1997 showed that Finnish students scored significantly better in reading comprehension than Dutch students - study launched to find out what made the difference. Research Question: ‘What can teachers do to improve their students’ performance in reading comprehension?’
Looked at the use of metacognitive strategy instruction and optimising instruction time.
Much of previous research had looked at good readers.
Good readers:
· are active readers;
· constantly evaluate whether the text, and their reading of it, is meeting their
· goals;
· look over the text before they read, noting the structure of the text and text
· sections that might be most relevant to their reading goals;
· make frequent predictions about what is to come;
· read selectively and continually make decisions about their reading (what to read
· carefully, what to read quickly, what not to read, what to reread, and so on);
· construct, revise, and question the meanings they make as they read;
· try to determine the meaning of unfamiliar words and concepts in the text and
· deal with inconsistencies or gaps as needed;
· draw from, compare, and integrate their prior knowledge with material in the text;
· monitor their understanding of the text.
Since 1990s researchers have suggested that strategies identified in behaviour of good readers should form the basis of comprehension instruction.
Before reading
Reader needs to learn to perform following activities:
Decide on the purpose of reading; activate prior knowledge; teacher prepares students for reading in a focussed way – predicting content based on text characteristics and structure; scan to identify theme and important sections; assess what is known and unknown; decide on strategies needed. Students need to know the features of narrative and informative texts. Once a reader has formed an impression of the content, can predict content and what to expect.
During reading
Reader needs to learn to use the following strategies and skills:
Check understanding; restore understanding; verify and adjust first impressions; distinguish main topic and secondary topics; gather information; deduce meaning of unfamiliar words; use an index.
Important teaching principles: explicit explanation of strategy or skill; demonstrating strategy or skill while explaining (modelling); offering support (scaffold) in the use of the strategy or skill (reciprocal teaching); motivating students to apply the strategy or skill; guiding the student as they master strategy or skill through practice. Modelling is especially important as it helps poor readers by making clear what they should be doing and what they were not doing before, or what they were doing wrong.
After Reading
Teacher checks what students have understood and gives feedback on use of strategies and skills; attributes success to use of strategy; facilitate interaction to support concept formation – ie discussion of feelings, insights ideas linked to a clear learning objective; involve students in in-depth discussion of texts.
Where students are taught the skills and strategies used by good readers their comprehension and memory of texts improves. Upper primary students can be taught to: activate prior knowledge; construct mental images of text content; question themselves and summarise. Less evidence that we know how to teach how to make inferences and to monitor their comprehension. Need to teach students how to co-ordinate use of multiple strategies at a time. There is evidence that elementary students benefit form instruction in use of a small repertoire of comprehension strategies. 
5 Stages:
1. an explicit description of the strategy and when and how it should be used;
2. teacher and/or student modelling of the strategy in action;
3. collaborative use of the strategy in action;
4. guided practice using the strategy with gradual release of responsibility;
5. independent use of the strategy.
During the lesson teacher must make connections and give concrete examples.
Explaining what strategy is and when it should be used is metacognitive information. During guided practice leading to mastery (relates to Vygotsky’s Zone of Proximal Development), teacher provides feedback on how to improve implementation. Application of strategy encourages transfer. Independent application leads to self-regulation and autonomous learning.
Use of scaffolds enables students to solve problems that they could not solve independently, reduces complexity of tasks, gives structure, clarifies problem, points to next step, monitors purpose, creates a framework, gives rules that a student finally adopts for himself. Scaffolds include: reciprocal teaching (student becomes teacher in small group reading sessions. Teacher models then helps students learn to guide group discussions using: summarising, question generating, clarifying and predicting).
Important to dedicate enough time to teaching reading comprehension.

	Research Methods (if applicable)

	Quasi-experimental study.
· Two groups of around 200-300 pupils in about 20 schools – one received ‘treatment’ the other was a control group.
· Teachers in research group were trained in teaching metacognitive strategies for reading comprehension. 
· Quality and consistency of implementation were monitored throughout the project. Instruction time was measured. 
· Questionnaires were carried out to measure attitudes to reading before and afterwards. 
· Students’ metacognitive knowledge about reading comprehension was measured before and after.
· Performance in reading comprehension was measured before and after.

	Main Findings/Conclusions

	Teachers in experimental group demonstrated better metacognitive strategy instruction and devoted more instructional time to students than in the control group.
Students on experimental group made better progress in metacognitive knowledge than the control group.
In the follow up study the students from the experimental group had significantly better results in reading comprehension than those who had been in the control group.
Improvement in metacognitive skills leads to improved reading comprehension.
Reading comprehension can be learned and taught.

	Implications for Practice

	Teachers can teach their students metacognitive knowledge such as:
· activating prior knowledge;
· using the title, subheadings, the summary, punctuation, and layout to predict the
· content of the text;
· making frequent predictions about what is to come;
· reading selectively and making decisions about the reading process (what to read
· carefully, what to read quickly, what not to read, what to reread, and so on);
· drawing from, comparing, and integrating prior knowledge with material in the text;
· monitoring their understanding of the text;
· checking their understanding of the content.
Teachers who engage in specific teaching activities will have pupils with better
achievements in reading comprehension. It is important that teachers:
· explicitly explain the above-mentioned strategies and skills;
· demonstrate use of these strategies and skills and act as a model;
· offer support (scaffolds) in the use of these strategies and skills;
· motivate students to apply strategies and skills;
· guide students as they learn to master the strategy or skill;
· give students increasing self-responsibility during the learning process;
· check what the students have understood;
· give students feedback on their use of the strategies and skills;
· let students draw conclusions on the text and their use of strategies;
· emphasize, where appropriate, that strategies led to the correct answer;
· place reading comprehension in an authentic context;
· discuss ideas and insights linked with the learning objective;
· involve students in in-depth discussions of texts;
· give students opportunities to discuss the text and use of the strategy.
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