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This strategy outlines the teaching, organisation and management of reading taught and learnt across Discovery Schools Academy Trust (DSAT).
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Reading Strategy
Language Comprehension Framework
Purpose
Throughout Discovery Schools Academy Trust (DSAT), we are constantly looking at how we can improve the inclusive provision for our children to ensure that they meet their potential and achieve at school. To this end, the information contained within this strategy will be regularly reviewed and updated as necessary. 
Reading is a complex skill with many components.  Successful approaches to the teaching of reading should encourage children to use a variety of strategies in their pursuit of meaning.  It is important to lay firm foundations in this crucial area of the curriculum and establish a consistent whole school/ Trust approach to the teaching of reading. 
The strategy document is designed to ensure that DSAT meets the needs of all pupils, taking into their individual contexts. It is important that in our schools we meet the diverse needs of all pupils to ensure inclusion for all and that all pupils can confidently apply all reading skills required to succeed in modern day life. Schools ultimately have the freedom to make their own choices but DSAT believes in the following approaches and have found them to have the most impact.

We therefore aim to ensure that all children:
· are given access to read quality age appropriate books. 
· receive quality first teaching and high quality modelling of all of the skills required to become a proficient reader, these include:
· To give / explain the meaning of words in context
· To retrieve and record information / identify key details from fiction and non-fiction 	
· To summarise main ideas from more than one paragraph
· make inferences from the text / explain and justify inferences with evidence from the text
· To predict what might happen from details stated and implied 	
· To identify / explain how information / narrative content is related and contributes to meaning as a whole
· To identify / explain how meaning is enhanced through choice of words and phrases
· To make comparisons within the text
· have the opportunity to develop reading accuracy, fluency, understanding and how to respond to texts.  
· develop the ability to use and manipulate a variety of texts, both fiction and non-fiction. 
· are given time to read at school.
· who are not supported at home are given extra support with reading at school.
· foster a love of texts and reading.
· develop the independence to apply all of the reading skills taught in school.
· Consider the principles of Reciprocal Reading in lesson delivery.
Curriculum
DSAT Language Comprehension Framework

The DSAT Language Comprehension Framework has considered the EYFS Framework, National Curriculum Programmes of Study and the Content Domains identified in the Reading Test Developer’s Frameworks for KS1 & KS2. Although it does not include a full description of the statements present in the NC programmes of study the Content Domains provide and overarching coverage of the skills required. The NC statements should still be present on English planning documents such as Unit of work plans for English lessons.
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Appendix 1: Collaboratively compiled through Lead Professional work with Mowmacre Hill Primary School.
The DSAT Language Comprehension Framework should act as a basis for the teaching of language comprehension and should be developed to balance the child’s reading entitlement to a broad and varied curriculum whilst reflecting the rigour and expectations of the milestone assessments which they will encounter during their journey through the primary phases of their education. The teaching of the skills of language comprehension should be reflected in the weightings given to the time spent on each skill. Specific year group examples are given below.
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Year Group Progression
Teachers will be required to teach children the different content domains in order to help the children’s language development and understanding. The % given for each content domain reflects the weighting of the specific skill within the teaching sequence and therefore the amount of time needed to be focussed on each of them. This cycle will be repeated throughout the year and reflected in the planning and delivery of lessons which develop language comprehension (whether in English, reading or cross curricular lessons).
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Shared reading- explicitly model and question the children using the EYFS specific skills listed on the DSAT Language Comprehension Framework (Based on the Early Years Framework).
Language comprehension frameworks- Years 1-6.
The following specific year group frameworks consider the National Curriculum, the Content Domains weightings and the level of complexity needed for each skill. 
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Shared reading and other opportunities to explicitly model and question the children using the Year 1 specific skills listed on the DSAT Language Comprehension Framework (based on the Year 1 Programme of Study).
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To include developing the children’s experience of responding to questions about picture books, non- fiction reports, poetry and text extracts. Text extracts use should begin by opportunities to respond to questions on the same page as the extract and build up to longer pieces of text (Appendix 2i, 2ii & 2iii).
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Year 3- e.g: Out of a series of 10 lessons
3 x Give / explain the meaning of words in context 	
3 x Make inferences from the text / explain and justify inferences with evidence from the text
3 x Retrieve and record information / identify key details from fiction and non-fiction 
1 x combination of summarise, meaning enhanced through the choices of words or phrases, content contribute to meaning as a whole and making comparisons.
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Years 4-6 e.g: Out of a series of 10 lessons
2 x Give / explain the meaning of words in context 	
3 x Make inferences from the text / explain and justify inferences with evidence from the text
3 x Retrieve and record information / identify key details from fiction and non-fiction 
2 x combination of summarise, meaning enhanced through the choices of words or phrases, content contribute to meaning as a whole and making comparisons.

Approaches to guided reading

The individual school will decide on the best way to implement the reading strategy ensuring full coverage of the key principles. This strategy has been designed with the flexibility to be used to through whole class, carousel guided group reading or a combination of these approaches. If a carousel of activities is used, the tasks should be Language comprehension specific and only used if the teacher can be confident that the children are able to independently access them and demonstrate that they are effectively developing their reading skills in a focused manner.
The table below shows a progression of the approaches appropriate to each year group.
	EYFS
	Year 1
	Year 2
	Years 3-6

	Explicitly model and question the children using the EYFS specific skills listed on the DSAT Language Comprehension Framework.
(Based on the Early Years Framework)

Appendix 2i Example Language Comprehension Tasks in EYFS
	Shared reading and other opportunities to explicitly model and question the children using the Year 1 specific skills listed on the DSAT Language Comprehension Framework.

(Based on the Year 1 Programme of Study).
Appendix 2ii Example Language Comprehension Tasks in Year 1

Appendix 3- Display the KS1 Language comprehension posters in the classroom to refer to during reading, English and cross curricular lessons.

	To include developing the children’s experience of responding to questions about picture books, non- fiction reports, poetry and text extracts. Text extracts use should begin by opportunities to respond to questions on the same page as the extract and build up to longer pieces of text.
Appendix 2iii Example Language Comprehension Tasks in Year 2

Appendix 3i- Display the KS1 Language comprehension posters in the classroom to refer to during reading, English and cross curricular lessons.

	Whole class teaching approach.
Appendix 3ii
Display the KS2 Language comprehension posters in the classroom to refer to during reading, English and cross curricular lessons.

Appendix 4 Question progression document

Pro forma resources
Appendix 5i, 5ii, 5iii, 5iv, 5v, 5vi, 5vii











Guided Reading Models
Ideally we recommend that all classes involved, receive thirty minutes of high quality guided reading teaching, five times per week. 
The following model could be used for the majority of the half term.
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Each half term would end with a two week block of Whole class teaching- Building fluency and resilience.
Use a longer text or two texts- with a variety of types of questions.
Day 1- Reading fluency and resilience- use the spotter cards to identify the skill needed for each question.
Day 2- Read and answer half of the questions
Day 3- Read and answer the last half of the questions
Day 4- Guided marking (Assessment for Learning lesson)- whole class
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Text Selection
Appropriate text selection is essential during guided reading sessions. The text should reflect the National Curriculum Programme of Study and include some of the appropriate word, sentence and grammatical features.
The quality texts chosen for the guided reading sessions should include a range of:
· genres
· texts of varying length
· texts that span different topics.Quality literature is highly motivating to both students and teachers. Students prefer to learn with these texts and given the opportunity will choose these texts over traditional ‘readers’. (McCarthey, Hoffman & Galda, 1999, p.51).

Quality text recommended book lists.
Appendix 7i- KS1
Appendix 7ii- LKS2
Appendix 7iii- UKS2
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It is vital that the teacher has a firm understanding of the text before the guided reading session to identify the key vocabulary, text organisation and literary features.


Monitoring
It is essential that staff observe and assess the children as part of their everyday practice. In order to capture in the moment observations a simple monitoring sheet has been included in the Language Comprehension Framework. It is intended to be used as a working document which will gather information to contribute towards the teacher’s assessments of the children’s reading skills. The monitoring document will be used to make notes about any difficulties or strengths that individual children demonstrate during guided reading sessions. 
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Appendix 6- KS1 & KS1 monitoring form + example of a completed document.
Content Domain Posters
A set of posters for both KS1 & KS2 have been compiled. Included are the content domains the ‘spotter’ character, associated vocabulary and strategies to use.
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Appendix 3i KS1- Content Domain Skill posters
Appendix 3ii -KS2 Content Domain Posters
 (images G Paterson Kibworth CofE Primary School.
Question stem progression
A document has been collated listing a variety of sentence stems appropriate for each content domain. These are for use by staff to plan their guided reading lessons and aim to reduce teacher workload.
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Appendix 4- Question stem progression documents (Collated by Mowmacre Hill Primary School Staff)
Question formats
As the children progress through Years 2-6, they will experience being assessed using the KS1 or KS2 reading assessment materials. The format of these assessments can vary significantly from every day classroom teaching materials. It could be beneficial to allow the children to become accustomed to these style of question formats in order for them to work to the rigour of the assessments plus to allow them to become confident and resilient. A bank of editable formats have been constructed in order for teachers to be able to use them easily, without increasing the volume of their workload.
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Appendix 5- questioning formats
Cross Curricular Opportunities for Language Comprehension
Reading is the gateway to understanding and fundamental to all learning across the curriculum. It is vital that we create and look for opportunities to develop the teaching of the specific skills of reading across the curriculum. Children can be taught to develop these skills using a variety of media including artwork, photographs and films. 
Appendix 8- Examples of quick burst cross curricular reading activities.
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Leadership
This section is designed to inform all reading leaders of the required expectations of the role. 
Monitoring
Reading leaders will;
· Carry out a reading audit in Autumn Term 1 in preparation for the academic year, alongside a Lead Professional – Appendix 9 
· Create an action plan linked to schools Raising Achievement Plan (RAP) where appropriate by the end of the first half term, including planning for dates for actions below and share with SLT  – Appendix 10
· Have termly dates for;
· Learning walk and observations (Autumn term, Spring term and Summer term) – Appendix 11
· Data collection and analysis, including gender differences, SEND, pupil premium (Autumn 2, Spring 2 and Summer 2) 
· Review action plan and feedback to SLT (end of Autumn 2, Spring 2 and Summer 2)

Support for staff

Leaders will need to help all staff to ensure that they are equipped to develop high quality reading provision to all children.

Leaders will need to support, train and help develop staff by ensuring;

· Staff are familiar with the simple view of reading
· staff understand how to develop children’s word reading through phonics and teaching ‘tricky’ words.
· teachers and teaching assistants have effective strategies for teaching comprehension.
· all staff are advocates for reading, promoting a love of reading in all children
· staff have good knowledge of current children’s books and literature
· all staff receive reading CPD and updates on current initiatives on a regular basis
Promotion of Reading

Reading leaders and all teachers need to be instrumental in the promotion of reading to inspire the children to become engaged readers.

Reading can be promoted in schools by;
· rewarding children with reading certificates
· marking national events or initiatives such as World Book Day/ National Poetry Day.
· holding special events held such as author visits
· having book corners in every class room.
· Having reading displays around schools.
· effectively supporting parents so they can help their child to become a reader by running parent workshops at least twice a year.
· develop a policy for home-school reading
· Supporting parents by giving up-to-date advice on all areas of reading.
· Invite parents into school for events connected with reading


 



Continuing Professional Development for Reading Leaders
Below are expectations of the CPD that reading leaders will engage in throughout the academic year.
· Attend  DSAT network/collaborative meetings
· Deliver a minimum of 2 staff meetings a year, focused on areas of development according to action plan and agreed by SLT
· Deliver/organise support staff CPD depending on the needs arising from observations and data
· Ensure school is involved in Teacher Research Groups (TRGs) with the SSIF Reading project/DSAT
· Attend suitable CPD courses e.g. Affinity Teaching School Alliance (TSA) or DSAT 
· Sign up to the Literacy Trust website for up to date current information
· Follow @DSATLiteracy twitter

Whole school CPD
At DSAT we believe that it is vital to learn from each other and share the expertise we have within our trust. Therefore, schools requiring support with guided reading will receive guidance by a Lead Professional but ultimately it is the English leader’s job to implement the DSAT reading strategy. 
The support will include the following:
[image: ]
The impact of the guided reading teaching will be continually monitored through data captures and this will also inform the areas and year groups which need support. Targeted support from lead professionals and English leaders will be given in response to what the data shows.
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